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_ DESCRIPCION: |

Este es un curso tedrico-practico que promueve la mejoraria de la pronunciacion y el entendimiento del papet
de la fonética en la ensefianza del inglés como iengua extranjera. Se refuerza ei habito de la iectura como préciica de ia
prenunciacion y se integran elementos epistemologicos y practicos de la lingistica, necesarios para la labor propuesta.

_ PRESENTACION: |

Phonetics in the second, foreign, or other language speaking teaching-leaming process has become an
important subject. Pronouncing the conveyed sounds of a word is as important as placing the words in a conventional
order; e.g.: the sentence “Water | glass want a.” might be understood in a formal or informal conversation setting, say
with a child; but it might break down any intention for communication in a formal and stressful setting as ordering in a fast
food restaurant.

In the same way, the sentence [mr head afes], standing for “My head aches.” for sure will give a hard time for
guessing the meaning to most native speakers —specially if no body-ianguage accompanies the sentence.

The sound system of a language is a convention, a way of doing something, that people acquire in their first
language by listening and by imitation. The first contact with the language occurs in a family environment with parents
and relatives; so, the first variation of a language we acquire is the one our parents speak. As people grow older, they
have more contact with other people or groups so to listen and to imitate different models; different conventions that
might vary from the one we already speak from home.

The sound system of a language is never steady. On the contrary, the sound system changes as human beings
do too, through time and space. The pronunciation of a person might be determined by such factors as age, a specific
region where one lives, a social setting, physical dis/abilities, or the influence of media. Ali those factors may cause a
person to speak different variations from one language depending on the different circumstances.

In regards to English as a second language teaching-learing, pronunciation (among others) has been sought
from four different points of view; culture assimilation, cultural integration, pluralism, and interculturalism.

From a culture assimilation point of view, pronunciation became a matter of social status — an imposition of one
variation over the others. Learning to pronounce Engiish language was iearning to pronounce as higher ciass people
pronounced because lower class people’s and minority groups’ pronunciation was “deficient” — indeed, different.

Later on, the culture integration point of view, proposed that in spite of any cultural difference (pronunciation
in this case), every individual shouid learn what a standard from ail cuitures might be; then, the concept of “standard
English” and “standard pronunciation” appeared. Again, what was not a “standard” was a “deficiency” of a group.

Both points of view, culture assimilation and culture integration, proposed a loss in culture and identity from
minority groups (black people, Latin Americans, Chinese, etc.), and lower classes , and they represent the imposition of
a variety of a language. .

in opposition, the cultural pluralism point of view came up to propose that cultural differences are positive
aspects in a society, and that every group has the right to empower what their own characteristics may be.
Pronunciation, then, was not so strictly “standardize”. In spite of this, every language variation is “right” or “correct”. This
point of view creates a negative relativism about languages and avoids the aspects related to power and discourse
(some language variables are more accepted than others), what makes differences remain.

Interculturalism, through the critical pedagogy, came to recognize those power relationships involved in
language and human interactions. In this case, what teachers must empower is an understanding that language purpose
is firstly communication; so, any aspect that may cause misunderstanding should become a task to improve, to make
understandable. In this way, any variation of a ianguage enriches a country’s cufture and the language itseif. Though,
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pronunciation — for what this course is concemed about — should not be an imposition in any English course because
English courses do not have the same purpose everywhere. The main teachers’ task, dealing with pronunciation, is help
students learn what really suits their interests and needs, avoiding to favor or to impose a specific language variation.

This course is a general study about phonetics in the language teaching-leaming process that will give bases to
understand not only how sounds are pronounced, but also how to give teaching support to improve those characteristics
of the speech that may not favor communication. Also, this course will shed some fight in the implications of power
relationships intertwined in speech variations struggle.

_ OBJETIVOS GENERALES: |

1. Aplicar los elementos de la fonética en el proceso de mejoramiento de la habilidad de comunicacién oral.
2. ldentificar las caracteristicas de los diferentes sonidos del idioma inglés.
3. Integrar la investigacion linglistica al quehacer docente-estudiante.

_ OBJETIVOS ESPECIFICOS: |

1. Articular los sonidos vocalicos y consonanticos de acuerdo con fas respectivas caracteristicas del discurso en
que se apliquen.

identificar los sonidos del idioma Inglés de acuerdo al lugar y la manera de articulacion y ofras.

Producir oralmente los sonidos del idioma Inglés.

Integrar la prediccion de la pronunciacién de palabras “desconocidas” de acuerdo 2 la materia estudiada.
Investigar diferentes aspectos relacionados con la adquisicion, ensefanza-aprendizaje y la produccion oral del
idioma inglés.

Promover la apiicacion tedrica de ia fonética a través de ia lectura oral.

Utilizar los conocimientos tedricos estudiados en la realizacion de trabajos asignados.

8. Utilizar el alfabeto fonético intemacional en la transcripcion de textos.

CONTENIDOS: }
The sounds of language (Yule, 1998)
Consonant sounds,
vowel sounds,
clusters,
reduction,
Pronunciation, perception and production.
Teaching American English Pronunciation {Avery and Ehrlich, 1992):
the sound system of English: Spelfing Pronunciation,
Individual sounds of English,
English sounds in context,
the shape of English words,
word stress and vowel reduction,
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* Temas de investigacion

Teaching American English Pronunciation (Avery and Ehrlich, 1992):

*common pronunciation problems,

*a communicative approach to pronunciation teaching,

*pronunciation-based listening exercises for the muitHevel ciass,

*feaching pronunciation: an inventory of techniques,

*developing self-correcting and self-monitoring strategies,

*developing natural and confident speech: drama techniques.

Current Perspectives on Pronunciation: Practices Anchored in Theory (1987):

*teaching pronunciation as communication,

*Leamer Variables and prepronunciation considerations in teaching pronunciation, Linking and Deletion in final
Consonant Clusters.

*pronunciation and listening comprehension,

*phonetics and the teaching of pronunciation,

Teaching Pronunciation (Celce-Murcia et al, 1996):

*pronunciation instruction in perspective,




*intersections of the sound system with other areas of language,

*issues in implementation.

The Teaching of English an international Language {Abbott et al, 1981):
*Pronunciation — parception and production.

Pronunciation Pedagogy and Theory (Morley, 1994):

*empowering students with predictive skills.

- METODOLOGIA: |

A medida que este curso se vaya desarrollando fas actividades estaran basadas en a participacion activa de
los y las estudiantes donde el salon de clase representard un espacio para dialogar, comentar, compartir y evacuar
dudas de los temas que estén siendo objeto de estudio. La realizacion de lecturas constituye un eje fundamental para
que las lecciones se desarrollen satisfactoriamente.

Por olra parte también se realizaran dictades, pruebas cortas, examenes, compresiones de lectura,
exposiciones de temas referentes a la materia, practicas orales de pronunciacion, trabajos exfra clase individuales y
grupales, dinamicas de grupo, aplicaciones tetricas a las realidades de nuestras aulas. El desarolio de la investigacion
también serd infroducido como una parte muy importante en la consecucion de un proceso irascendental de
ensefianza-aprendizaje del idioma Inglés especificamente en el aspecto fonético-fonoldgico.

———————————

EVALUACION: |

Se realizaran dos pruebas parciales con un valor de 20% cada una. La primer prueba se realizara la primer
semana de mayo y la segunda prueba se realizar la penitima semana de junio. Ademas se realizaran cinco pruebas
cortas con un valor total de 25%. Estas pruebas cortas se avisaran con al menos una semana de anticipacion.

Se realizard una investigacién bibliografica {temas sefialades en los contenidos) para realizar una
demastracidn practica para la clase — no sera magistral — con un total del 15%. Como requisito para cada presentacion,
el grupo encargado deberd entregar un resumen de lo expuesto {no mas de una pagina), otra hoja con una serie de
preguntas que debera ser respondida con la informacion discutida y una fista de conceptos claves relacionados con ia
temética. Finalmente se realizara una investigacion fonética o trabajo de campo con un valor de 20% (10% trabajo
escrito y 10% presentacion oral). Para la calificacion de la investigacion y del trabajo de campo se utilizaran hojas de
rubricas entregadas y discutidas en clases.

Parciales 40% - pruebas cortas 25% - investigacion bibliografica 15% - trabajo de campo 20%
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